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CHAPTER I
Introduction/Setting
Horace Mann is credited with founding the Quincy
Grammar School in Boston, Massachusetts in 1848.

In this

school each teacher had a separate room with pupils sorted
in grades of like achievement and they either passed or
failed at the end of the year (Anderson & Pavan, 1993).
After World War II, because of expanding pupil
population, accommodations were made based upon a child's
growth and development.

Thus, the first modern multiage

classrooms were established.

These classrooms continued

until the early 1970's (Anderson, & Pavan 1993).

The "Back

to the Basics" movement of the 1970's undermined the
interest in multiage education due to an increased emphasis
on teaching and formal academics.

This trend continued

through the 1980's (Cohen, 1990).

According to Richard

Lodish (1992), an increased interest in the developmental
approach to education has resulted in State Legislation
mandating multiage classes in Kentucky, Mississippi, and
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Oregon.

A number of other states are reporting to develop

similar programs.
This study focused on parent attitude and knowledge
concerning multiage education in two school systems in Ohio
that were currently engaging in this practice.

The first

group of parents studied had children attending Oakview
Elementary School in Kettering, which had a total population
of 564 students.

The second group of parents were gathered

from Heywood Elementary School in Troy, which had a total
student population of 382.

The total student population

information for both schools were obtained from the data
processing personnel located at the Kettering Board of
Education and the Troy City Schools Board of Education
respectively.

Both schools implemented multiage classrooms

in the 1993-1994 school year.

Problem Statement
Parent Support and understanding of multiage education
leads to successful implementation of multiage classrooms
(Goodlad & Anderson, 1987).

Parent attitudes are vital when

deciding upon a schools continued use of multiage classrooms
(Walsh, 1989).
Some parents express concern about multiage education
becoming mandatory.

Other parents claim that older students

do not receive benefits from this type of educational
groupings (Gavin, 1996).

Some parents believe that multiage
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education focuses too much on social learning and not on
academics learning.

Some parents hold the understanding

that multiage education is for the slow learner (Dunbar,
1995) .
Parents who support multiage education stated that
their children improved in academic progress.

Some parents

contributed this academic improvement to individualized
instruction that was given in the multiage classroom.

Some

parents believed that multiage education enhanced their
child's attitude toward school (Brynes,Shuster & Jones,
1994).
Research Questions
This study examined parent knowledge and attitudes and
answered the following questions:
1.

What is the perceived knowledge of parents

concerning multiage education?

2.

A.

Parents of graded classroom students

B.

Parents of multiage classroom students

What is the perceived attitudes of parents

concerning multiage education?

3.

A.

Parents of graded classroom students

B.

Parents of multiage classroom students

What is the relationship between the perceived

knowledge and attitude of parents concerning multiage
education?

4
A.

Parents of graded classroom students

B.

Parents of multiage classroom students

Need For The Study
According to Brynes, Shuster, and Jones (1994) little
research has been done with respect to multiage.
upon the conflicting views that parents express

Based
towards

multiage education, further study needs to be done on the
topic of parent knowledge and attitudes concerning multiage
education.

Limitations
One limitation of this study may be a parent's
pre-conceived notion of multiage education.

Another

limitation may be a parent/teacher personality conflict that
may have been formed in the past.

Definitions
Attitude- A general predisposition or mental set with
regard to any persons, beliefs, or other entities:
educational systems typically seek to encourage the
development of certain attitudes in their students in
addition to inculcating knowledge (Hawes & Salop, 1982) .
Graded Schools basis.

a school organized on a grade level

In graded schools children are normally grouped

according to chronological ages.

Curriculum is
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compartmentalized with specific learning activities assigned
to each grade level.

Students progress through the school

program by being promoted from one grade level to another.
The usual length of a grade level assignment is one year.
The first American graded school was the Quincy Grammar
School (Massachusetts), established in 1848.

Five years

later, in Oswego, New York, Superintendent Edward A. Sheldon
enlarged upon the graded concept by creating a 3-3-3-4
organizational plan, one that divided the 13 year school
program into primary, junior, senior and high schools.

The

contemporary and more familiar 8-4 and 6-3-3 organizational
plans came later (Kapel, Gifford, Kapel & Dejnozka, 1991).
Knowledge - The aggregate of facts, information , and
principles that an individual has acquired through learning
and experiences: formal education seeks to raise levels of
knowledge systematically.

The body of such material

acquired by humankind, or some portion of it ( Hawes &
Salop, 1982).
Multiage education - groupings that are purposeful,
well-planned groupings of children, not combined classes
with separate curriculums.

A multiage classroom is

organized with a mindful concern for heterogeneity in
gender, ability, interests, and age levels ( Lolli, 1992) .
Nongraded school - an organizational (continuous
progress) plan adopted by many elementary schools for the
use at the primary level such that children can
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theoretically advance at their own rate in all subjects.
Some middle school and high schools have adopted the plan as
well.

Curriculum, content, reading in particular, is

divided into sequential steps.
sequence at their own speed.
eliminated.

Children move through the
Grade-level designations are

For slower students, this reduces the traumatic

experience of failure.

The plan also allows the gifted

children to move faster that they would under a traditional
structure.

With the nongraded or continuous progress plan,

no formal promotion or advancement takes place at the end of
each grade level.
In years past, many one-room schools had elements of
the nongraded concept incorporated into their structure (
Kapel, Gifford, Kapel & Dejnozka, 1991).

CHAPTER II
REVIEW OF RELATED LITERATURE
There is a need for further research regarding parent
knowledge and attitudes toward multiage education due to the
fact that little research has been done with regard to
multiage education ( Brynes, Schuster, and Jones, 1994).
This review of the literature is divided into three major
sections:

Section one reviews literature of

development of multiage education.

the historical

The second section

investigates research which addresses parent knowledge of
multiage education.

The third and final section examines

literature with regard to parent attitudes toward multiage
education.

Historical Development of Multiage Education
According to Joan Gaustad (1992), a need for mass
public education arose due to the urbanization and
industrialization taking place in the United States during
the mid 1800's.

Anderson credits the birth of graded

schools to Horace Mann, who in 1848 founded the Quincy
Grammar School in Boston, Massachusetts.
7

The structure of
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the graded classroom had one teacher giving instruction to
children of the same age.

The children were expected to sit

in fixed desks and rows facing the teacher in order to
adhere to discipline.

Students at each grade level were

expected to have like achievement by year's end at which
time the students would pass or fail.

Goodlad and Anderson

(1987) point out that the McGuffy Eclectic Readers, along
with other textbook companies, set the standards for grade
level achievement.

Finally, Pavan (1993) claims that

economic factors rather than educational advantages
reinforced the graded structure of public schools.
Dr. John Dewey believed that all genuine education
comes from personal experiences and how each individual
reacts to those experiences.

Dr. Dewey was the founder of

the progressive education movement which was based upon the
view that learning is a continuous process of reconstruction
of experiences (p.87)

However, the progressive movement did

not catch on due to economic factors as well as the
difficulties of training teachers.
According to Robert Anderson (1993) the concept of
educating the whole child with regard to their individual
interests and talents gained momentum after World War II.
Thus, the first multiage classrooms began and continue
through today.
According to Cohen (1990) a "back to the basics
movement" in the 1970's sguelched the success of the
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nongraded classroom.

During this time, the emphasis was

placed on standardized achievement rather than individual
gains.

Another breakdown of the nongraded structure was the

lack of teacher training for multiage grouping.

The

training the teachers did receive prepared them to teach
structured grade levels.

According to Miller, many

teachers did not exhibit the skills or confidence to go
against the textbook companies which covered a wide range of
materials that may or may not have been appropriate for all
children in those classrooms.

The lack of curriculum

material made it difficult to support the advancement
multiage grouping.

of

Thus, the decline of multiage education

occurred through the 1980's.
The 1990's have taken on new meaning for multiage
classrooms according to Bozzone (1995).

She further points

out that multiage education has caught on because of
legislature as in the primary classes of Kentucky or
because teachers are convinced that continuous progress,
both academic and socially, benefit the child.

Jim

Grant(1995), Director of the National Alliance of Multiage
Educators, says learning is linked to a continuous,
independent growth rather than a school calendar oriented
method.
Parent Knowledge
According to Loddish,

(1992) when addressing multiage

classrooms there are four areas of misconceptions that
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arise.

One misconception is that multiage groups are less

structured than traditional graded classrooms.
Lodish says this is not true.

However,

The structure depends on

teacher approach and the benefits of individual students
learning styles.

Next, the second misconception is that

multiage classrooms try to teach children of different ages
and abilities the same curriculum at the same rate of speed.
However, the opposite is true.

Multiage classrooms offer

children the chance to work at their own pace according to
their ability level.

The third misconception is that older

children do not learn as much due to their role as "tutors
or helpers".

Nevertheless, every child's needs are met

because of attention given to individual learning styles and
academic achievement.

The final misconception is that

students in a multiage classroom must continue their
education in that classroom.

Yet, in a multiage classroom,

students are assessed at the end of every academic year and
suitable placement is determined based upon individual
needs.
Parent Attitudes
According to Anderson and Pavan (1993), good
relationships between parents and the school are important
for multiage classrooms to survive.

Parents are more likely

to be in favor of school or classroom decisions when
given information and reasons for issues in the school.
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In 1990, Katz, Evangelov and Hartman conducted a study
which found parents concerned with competition in multiage
settings.

However, research indicates that cooperation is

emphasized and in many cases, minimizes discipline problems
in that environment.
According to Theilheimmer, another parent concern of
multiage settings is that older students may regress
socially and academically due to vast interaction with
younger students.

Teachers need to communicate more

to parents to create support groups to discuss these
misconceptions that arise.
Recent research findings of Brynes, Shuster, and Jones
(1994) found that parents felt positive about their child's
social and academic progress in a multiage classroom.

Over

80% of those studied felt they were given adequate
information regarding multiage classrooms.
views mirrored the children's views.

The parent's

Therefore, parental

opinions are critical for the success of a multiage
classroom.

CHAPTER III
METHODOLOGY
Population and Sample
In 1996-1997 there were 252 parents who had students
attending Heywood Elementary School in Troy, Ohio.

The

students ranged from grades kindergarten through sixth
grade.

During the 1996-1997 school year there were 403

parents who had students attending Oakview Elementary School
in Kettering, Ohio.

The students ranged from grades

kindergarten through fifth grade.
After the lists of

names of parents who had students

attending these elementary schools were obtained from the
Board of Education Office of Troy and Kettering, every
seventh name was chosen for this study.

The group consisted

of 36 parents from Heywood and 57 parents from Oakview.
Thus a total of 93 parents were surveyed.

Parents chosen

included those students who have had multi-age education as
well as those in the traditional classroom setting.
At Heywood Elementary School two multi-age classrooms
have serviced 90 students since it began in 1993.
12

The
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students range in age from 5 to 9 years old.
1996-1997 school year,

As of the

215 students have attended the

multi-age classroom at Oakview Elementary School in
Kettering. The students at Oakview range in age from 10 to
12.
Design
The design for the study was descriptive and
correlational research.
Data and Instrumentation
The instrument for collecting data from the parents was
a survey comprised of two sections that was developed by the
researchers.

The first section dealt with parent knowledge

of multi-age education.

This section

contained 15

statements using the 5 point Likert Scale.

These statements

were obtained from a study conducted by Anderson and Pavan
which used •• a number of behavioral indicators that have
been deduced from each principle.

By this linking of theory

and practice it is hoped that the gap so frequently
encountered will in some measure be bridged.

No list of

practices could encompass all possibilities: it is only
possible to present a sample." (Anderson & Pavan, 1993 p.
73) .

The second section of the parent survey was designed

to assess parent attitude towards multi-age education using
the 5 point Likert Scale.

This portion of the survey was

comprised of 15 statements adapted from the Survey of Parent
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Attitude Towards Multi-age Classrooms
Shuster and

done by Brynes,

Jones in 1994.

In February, 1997 the pilot survey was administered and
modifications were made.
were

The results of the pilot surveys

compiled and a reliability coefficient of .86 were

established using Cronbach Alpha.
In February, 1997 the cover letter in Appendix A and
the survey in Appendix B were mailed to the 93 parents
randomly chosen by counting on the list of parents and
sending to every seventh person on the list.
incentive,

As an added

each person received a bag of tea to enjoy while

filling out the survey.

Upon completion and return of the

survey, participants were entered into a drawing for a
$25.00 gift certificate. The certificate at Heywood School
was for CJ Highmarks in Troy.

The parents at Oakview could

win a certificate for Christopher's in Kettering, Ohio.
subjects

The

needed to fill out the drawing card and send it

back in the self-addressed stamped enveloped along with the
survey to be eligible for the drawing at their school.
Non-respondents were sent a second letter, survey and
self-addressed envelope in March.

If the surveys were not

returned by the new deadline, then every third non
respondent subject was called by phone to respond to 14
survey questions.
researchers.

The phone calls were made by the
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Analysis
Data was transferred to spread sheets and entered into
a Gateway 2000 computer at the home of Lorraine Henn.

The

computer program used was Microsoft Excel - Spreadsheet with
Business Graphics and Database (1992).
Descriptive statistics were used to survey the data of
parent knowledge of multi-age education and parent attitude
of multi-age education.

T-tests were used to describe the

difference between parents who have children attending
multi-age classrooms and those parents who do not have
children attending multi-age classrooms. Pearsons Product
Moment Correlation Coefficients were used to exam the
correlation between parent knowledge and attitudes.

CHAPTER IV

RESULTS

TABLE 1
TYPES OF EDUCATIONAL SETTINGS FOR
CHILDRENS' PARENTS

n

%

Multi-age

21

31

Graded

48

69

Total

69

100

Parental Group

Table 1 indicates that nearly one-third (31%) of the
parents had children attending multi-age classrooms.
Slightly over two-thirds (69%) indicated their children
attended graded educational settings.
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TABLE 2
AGE OF PARENTS

Ages

n

%

18 - 22

0

0

23 - 27

7

10

28 - 32

17

24

33 - 37

21

30

38 - 42

16

23

43 - 47

7

10,

48 and over

1

1,

Total

69

99.8

Table 2 indicates that slightly over three-tenths
(30.4%) of the parents were ages 33-37.
one-fourth

Slightly over

(24.6%) of the parents indicated that they were

28-32 years old.

Slightly over two-tenths

(23.2%) of the

parents indicated that they were 38-42 years of age.
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TABLE 3
LEVEL OF EDUCATION OF PARENTS

n

%

1

1.5

High School Graduate

28

41.2

2 Years Technical College Degree

16

23.5

Bachelor's Degree ‘

14

20.0

Master's Degree

9

13.2

Doctoral Degree

0

0

68

99.4

Level of Education
Did not complete high school

Total

Frequency of Missing = 1

Table 3 indicates that slightly over two-fifths
of parents are high school graduates.

(41.2%)

Slightly under

one-fourth (23.5%) of the parents have 2-year technical
college degrees.

Two-tenths

(20.0%) of parents indicated

that they have completed a Bachelor's Degree.
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TABLE 4
KNOWLEDGE OF PARENTS WHO HAVE CHILDREN
IN MULTI-AGE CLASSES

n

%

1

4.8

15

71.4

1

4.8

30 - 16 (Disagree)

4

19

15-1

0

0

Score
75 - 61

(Strongly Agree)

60-46

(Agree)

45 - 31

(Unsure)

(Strongly Disagree)

Total

21

mean = 3.619
median = 4
Standard Deviation = 0.86465

Table 4 indicates that over two-thirds

100

mode = 4

(71.4%) of the

parents who have children in multi-age classrooms agree
with statements about multi-age education.

20
TABLE 5
KNOWLEDGE OF PARENTS OF CHILDREN IN
GRADED CLASSES

Scores

n

%

75 - 61

(Strongly Agree)

0

0

60 - 46

(Agree)

45 - 31
30 - 16

33

68.8

(Unsure)

8

16.7

(Disagree)

6

12.5

15 - 1 (Strongly Disagree)

1

2.1

48

100.1

Total

mean = 3.521

median = 4
mode = 4
Standard deviation = 0.798658

Table 5 indicates that over two-thirds

(68.8%) of

parents who have children attending graded classrooms agree
with statements of principles and goals of multi-age
education.
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TABLE 6
PARENT ATTITUDES OF MULTI-AGE STUDENTS

Scores

n

%

75 - 61

(Strongly Agree)

2

9.5

60 - 46

(Agree)

11

52.3

45 - 31

(Unsure)

3

14.3

30 - 16

(Disagree)'

5

23.8

15 - 1 (Strongly Disagree)

Total

mean = 3 . 4 7 6

0

0

21

90.9

median = 4
mode = 4
Standard deviation = 0.980767

Table 6 indicates that slightly over one-half
(52.3%) of the parents of multi-age students agreed with
statements towards their attitudes of multi-age students.
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TABLE 7
PARENT ATTITUDES OF CHILDREN IN GRADED CLASSES

Score
75 - 61 (Strongly Agree)

n

%

0

0

60 - 46 (Agree)

29

60.4

45 - 31 (Unsure)

10

20.8

30 - 16 (Disagree)

8

16.7

15 - 1 (Strongly Disagree)

1

2.1

48

100

Total

mean = 3.396

median = 4
mode = 4
Standard deviation = 0.843992

Table 7 shows that slightly over three-fifths (60.4%)
of the parents who have students in graded classes agree
with statements about their attitudes towards multi-age
education.
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TABLE 8
PARENT KNOWLEDGE OF MULTI-AGE EDUCATION

t

DF

,33

35.4

Parents of children in
multi-age classroom
mean = 47.14 ‘

Significance
NS

Parents of children in
graded classrooms
mean = 46.19

Table 8 shows whether there was a significant
difference between parents of children in multi-age
classrooms and parents of children in graded classrooms.
When a t-test was run, no significant difference in the
two groups of parents'

knowledge was found.
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TABLE 9
PARENT ATTITUDE OF MULTI-AGE EDUCATION

t

DF

Significance

.53

32.8

NS

Parents of children in
multi-age classrooms
mean = 4 5 . 7 1

Parents of children in
graded classrooms
mean = 43.96

Table 9 shows whether there was a significant
difference between parents of children in multi-age
classrooms and parents of children in graded classrooms.
When a t-test was run, no significant difference in the
two groups of parents' attitudes was found.
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TABLE 10
CORRELATION BETWEEN PARENTS' KNOWLEDGE
AND PARENTS' ATTITUDES

Attitudes
.89
.0001

Knowledge

Table 10 indicates whether a relationship existed
between parents'

kwowledge and parent attitudes.

When a

Pearsons Product Moment Correlation Coefficient was run, a
high correlation was demonstrated between the two
variables, Knowledge and Attitudes, thus substantiating
the theoretical foundation that knowledge affects
attitudes and vice versa.

CHAPTER V

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

STATEMENT OF THE PROBLEM
Parent support and understanding of multi-age education
leads to successful implementation of multi-age classrooms
(Goodlad and Anderson, 1987).

Parent attitudes are vital

when deciding upon a school's continued use of multi-age
classrooms (Walsh, 1989).

This study was designed to

determine the following questions:
1.

What is the perceived knowledge of parents

concerning multi-age education for the following two groups:

2.

A.

Parents of graded classroom students

B.

Parents of multi-age classroom students

What is the perceived attitude of parents

concerning multi-age education for the following two groups:
A.

Parents of graded classroom students

B.

Parents of multi-age classroom students
26
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3. What is the relationship between the perceived
knowledge and attitudes of parents concerning multi-age
education for the following two groups:
A.

Parents of graded classroom students

B.

Parents of multi-age students
Procedure

The subjects in this study were two groups of parents
of students attending Heywood Elementary School in Troy,
Ohio and Oakview Elementary School in Kettering, Ohio.

The

sample was derived from randomly selecting every seventh
name from family lists obtained from the respective boards
of education.

The group consisted of 36 parents from

Heywood Elementary and 57 parents from Oakview; thus, 93
total.
The instrument for this study was a survey comprised of
two sections: parent knowledge of multi-age education and
parent attitudes toward multi-age education.

Each section

contained 15 statements using the 5-poing Likert scale.
These statements were obtained from studies conducted by
Anderson and Pavanin, 1993, and Brynes, Shuster and Jones,
in 1994.
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Summary of Findings
Parent Perceived Knowledge of Multi-age Education
Slightly more than two-thirds (71.4%) of the parents
who have students attending multi-age classrooms agreed with
the statements concerning the goals and principles of multi
age education. Slightly more than two-thirds (68.8%) of the
parents who do not have students attending multi-age
classrooms agreed with the statements concerning the goals
and principles of multi-age education.
There was no significant difference found by doing a ttest between parents who have students in multi-age
classrooms and those parents who do not have students in
multi-age classrooms.
Parent Perceived Attitudes of Multi-age Education
Slightly more than one-half (52.3%) of the parents who
have students attending multi-age classrooms agreed with the
statements regarding their attitudes towards multi-age
education.
Slightly more than six-tenths (60.4%) of the parents
who do not have students attending multi-age classrooms
agreed with the statements regarding their attitudes towards
multi-age education.
There was no significant difference found by doing a ttest between the parents of students attending multi-age
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education classrooms and those parents of students attending
graded classrooms.

Relationship Between Perceived Knowledge
and Attitudes of Parents
There was a high correlation between parent knowledge
and attitudes towards multi-age education when a Pearsons
Product Moment Correlation Coefficient was run.

Thus, the

theory that knowledge affects attitudes and attitudes
affects knowledge was confirmed.

Conclusions
When comparing parents of students attending multi-age
classrooms to those attending graded classrooms, there was
no significant difference in their knowledge of multi-age
education.
According to the response from the attitude statements
on the survey, no significant difference was found between
parents of students attending multi-age classrooms or those
attending graded classrooms.
A significant relationship did exist between the
attitudes and knowledge of the parents who took part in the
survey.
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Implications and Recommendations
The rationale that parent attitudes affect parent
understanding of multi-age education and leads to successful
implementation was explored.

The results of this study

indicate a strong relationship between parent knowledge and
attitudes of multi-age education.

Based upon the findings

of this study, the following recommendations are proposed.
1.

Schools interested in multi-age education should

educate all parents in their schools.

This can be done

through informational meetings, newsletters, audiotapes,
videotapes, literature, and open houses.
2.

There should be a monthly meeting of parents who

have children in multi-age classrooms both past and present
which would provide support and encouragement.

These

meetings could provide open communication between parents,
teachers, and administration.
3.

Further research concerning parents with regards

towards multi-age education needs to be completed in the
following areas:
A) The effects of parent involvement in multi-age
classrooms;
'

B) The relationship between parents' attitudes and
their child's attitudes towards multi-age
education.

APPENDICES
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APPENDIX A

February 10, 1997

Dear Parents,

I am currently pursuing my Master's Degree at the University o f
Dayton. As a requirement o f my Master's project, I must randomly select a
group o f parents to participate in a study.

Enclosed you will find the survey, a self-addressed stamped envelope,
and an entry form for a $ 25 gift certificate to C J Highmarks. Please return
the entry form along with your completed survey by Thursday, February 20,
1997. On Friday, February 21, one entry form will be randomly drawn to
receive die $25 gift certificate. The winner will be notified by phone.

Please enjoy a cup o f tea on me while completing your survey.

Thank you for your time and quick response!

Sincerely,

Lorraine Henn
Growth Teacher
Heywood Elementary School
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Mqrch 11, 1997

Dear Parents,

I am currently pursuing my Master's Degree at the University o f
Dayton. As a requirement o f my Master’s project, I must randomly select a
group o f parents to participate in a study. Your name was chosen from the
Heywood Family list.
I sent a survey to you several weeks ago. At this time, I have not yet
heard from you. I am required to get a response rate near 100%. In order to
accomplish this goal, I need your help. Please return the enclosed survey in
the self-addressed stamped envelope as soon as possible. If you have already
returned your survey, please disregard this letter.
Thank you for your support and help in making this project a success!

Sincerely,

Lorraine Henn (Monaghan)
Growth Teacher
Heywoo<J Elementary School
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February 17, 1997

Dear Parents,

I am currently pursuing my Master's Degree at the University of
Dayton. As a requirement o f my Master's project, I must randomly select a
group o f parents to participate in a study.

Enclosed you will find the survey, a self-addressed stamped envelope,
and an entry form for a $ 25 gift certificate to Christopher's. Please return
the entry form along with your completed survey by Thursday, February 27,
1997. On Friday, February 28, one entry form will be randomly drawn to
receive the $25 gift certificate. The winner will be notified by phone.

Please enjoy a cup of tea on me while completing your survey.

Thank you for your time and quick response!

Sincerely,

Jill Jackson
First Grade Teacher
Oakview Elementary School
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March 11, 1997

Dear Parents,

I am currently pursuing my Master's Degree at the University of
Dayton. As a requirement o f my Master's project, I must randomly select a
group o f parents to participate in a study. Your name was chosen from the
Oakview Family list.
I sent a survey to you several weeks ago. At this time, I have not yet
heard from you. I am required to get a response rate near 100%. In order to
accomplish this goal, I need your help. Please return the enclosed survey in
the self-addressed stamped envelope as soon as possible. If you have already
returned your survey, please disregard this letter.
Thank you for your support and help in making this project a success!

Sincerely,

Jill JacksorT
First Grade Teacher
Oakview Elementary School

36

Entry Form

Nam e________

Entry Form

Name_______________

Address:

Address:

Phone # _____________

Phone # ____________

Deadline : February 20

Deadline : February 20

Entry Form

Entry Form

Nam e_______________ Name_______________
Address:

Address:

Phone # _____________

Phone # ____________

Deadline : February 20

Deadline : February 20

APPENDIX P
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Parent Survey
I. Knowledge of Multi-Age Education

Directions: Please circle the most appropriate choice
for each statement It is very important to respond to
every statement Do not leave anything blank

on
<

Q

on v
c 5n
u | co < 3 Q

P
£

1. The goal of multi-age education is to develop self-directing
autonomous ( independent) individuals.

5

4

2. Students in a multi-age classroom are not given tasks
appropriate for their academic needs.

5 4

3. Students in a multi-age classroom develop life skills that will
enable them to function in society.

5

4. Students in a multi-age classroom are not flexibly grouped
based on interests, academic or social needs.

5 4

5. Students in a multi-age classroom do not set their own
goals with teacher assistance.

5 4

6. Students in a multi-age classroom are not restricted by
textbooks and workbooks.

5

7. In a multi-age classroom teachers are facilitators of learning.

5 4

4

3

3

3

4

3

2

1

2

1

2

1

2

1

2

1

2

1

2 1

<
u
<
u.D
OD
<
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5
is
cc

u
£
oo
<

8. When planning a learning experience for multi-age students,
aesthetic, physical, cognitive, emotional, and social growth
are considered.

5 4

9. In a multi-age classroom, the emphasis is placed on how
students reach their answers rather than on the actual answer.

5 4

10. In a multi-age classroom, individual gains are emphasized
rather than competition among their peers.

5

11. In a multi-age classroom, students are not allowed to
explore, experiment, and play with a variety of materials.

5 4

12. Students in a multi-age classroom appear to leam in a noisy,
busy, unstructured environment; however, students are
talking about the assigned activities at hand.

5

4

13. In a multi-age classroom, assessment is on-going throughout
their stay in the multi-age classroom.

5

4

14. In a multi-age classroom, students' progress shapes their
future learning goals.

5 4

15. In a multi-age classroom, many tools are used for evaluation: 5
portfolios, video tapes, audio cassettes, and teacher
observations.

Unsure
t'j Disagree
- Strongly Disagree
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3

2

1

2

1

2

1

2

1

3

2

1

3

2

1

3

2

1

4

4

3
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II. Attitudes of Multi-Age Education
Directions: Please circle the most appropriate choice
for each statement It is very important to respond to
every statement Do not leave anything blank.

Q
U>
feh
<

60
CZ3

60
~ <U <- oh 60
£P U
<D M
=5 CO C
M C CZ3 ©
2

1

3

2

1

5 4

3

2

1

4. My child would develop life skills that will enable them to
function in society in a multi-age classroom.

5 4

3

2

1

5. My child would make appropriate progress in mathematics
in a multi-age classroom.

5 4

3

2

1

6. My child would make appropriate progress in reading in a
multi-age classroom.

5 4

3

2

1

7. My child would benefit from a self-directed, independent
environment.

5

3

2

1

1. My child enjoys being in a class with children of many
different ages.

5 4

2. My child would be academically challenged in a multi-age
classroom.

5

4

3 I do not have adequate information about the multi-age
classroom(s) in my child's school.

4

"Sb o
© <
..D
is ao
co <

Unsure
Disagree

<u
<
Lu.
on
<

Strongly Disagree
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8. My child would be excited about going to school in a
multi-age classroom.

5 4

3

2

1

9. I could adequately explain what goes on in the multi-age
classroom to a friend.

5 4

3

2

1

10. The teachers at my child's school support multi-age
classrooms.

5 4

3

2

1

11. My child would not receive more individual attention
in a multi-age class.

5 4

3

2

1

12. My child's behavior would improve in a multi-age classroom. 5 4

3

2 1

13. My child's interaction with other children would improve
in a multi-age classroom.

5 4

3

2

1

14. My child would be placed in appropriate instructional
groups in a multi-age classroom.

5 4

2

1

15. I do not believe having a multi-age classroom in my child's
school is a good idea.

5 4

3
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III. Demographics
Directions: Please check the most appropriate choice
for each section.
My child
____ has attended a multi-age class.
____ has not attended a multi-age class.

Age of Parent
____18-22
____23-27
____28-32
____33-37
____38-42
.___ 43- 47
____48 and over

Level of Education of Parent
____Did not complete High School
____High School graduate
____2 year Technical College Degree
__ 2_ Bachelor's Degree
____ Master’s Degree
____Doctoral Degree
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Vita
Lorraine Henn
March 20,1966....................................... Bom: Livingston, New Jersey
1984......................................................... Graduated, Immaculate Conception High
School, Montclair, New Jersey
1988.......................................................... Bachelor of Science in Education, University
of Dayton, Dayton, Ohio
1988-1993.................................................. First Grade Teacher, Heywood Elementary
School, Troy, Ohio
1993- 1997.................................................. Multiage Classroom Teacher, Heywood
Elementary School, Troy, Ohio

Vita
Jill Jackson
AprillO, 1970............................................. Bom: Kettering, Ohio
1988............................................................ Graduated, Kettering-Fairmont High School,
Kettering, Ohio
1992............................................................Bachelor of Science in Education,
Georgetown College, Georgetown, Kentucky
1994- 1997...................................................First Grade Teacher, Oakview Elementary
School, Kettering, Ohio
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